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Overview of Lesson:  This lesson utilizes the Library of Congress digital 
archives to move students to actively engage the 
idea of fugitive as a concept, as language, as 
perception. Students will work to disrupt traditional 
literary analysis and language by comparing the 
use and application of a fugitive concept in the 
archival fugitive ads with hip-hop lyrics that depict 
ideas of fugitivity in various ways. Building on 
comparative analysis and disruption while 
centering Blackness, students use the theories in 
Baker-Bell and Porcher’s work to use language as a 
vehicle for disruption and the amplification of 
historically excluded voices.  

Library of Congress 
Resources:  

●​ Fugitive Ads; Ad 2; Ad 3  
●​  Library of Congress images

Instruction for Task(s):  Objective  
&  
Rationale 
The purpose of this lesson is to explore the historical 
use of the term fugitive and modern/disruptive 
uses. The goal is to teach candidates the power of 
disrupting traditional literary analysis. 
 
Academically, students will benefit from this unit 
because it will support archival literacy and 
comparative analysis skills. By incorporating lyrics, 

https://docs.google.com/presentation/d/1bdCLRPEwvW2_MJXB-zWzAHcLb9A5A0aFekRZeKnQhN8/edit?usp=sharing
https://docs.google.com/document/d/1PxljB6ZBVg-1niuWPq7X3aNPmmiIAj1sdL3Wln5lLSk/edit?usp=sharing
https://drive.google.com/file/d/1TSLlXA8sXHxmvo5xOAgyzVl2Pmehdz9E/view?usp=sharing
https://guides.loc.gov/chronicling-america-fugitive-slave-ads
https://www.loc.gov/resource/sn83030483/1792-06-30/ed-1/?sp=1&q=AWAY+away+Negro+NEGRO+Reward+reward+RUN&r=-0.06,0.337,0.669,0.405,0
https://www.loc.gov/resource/sn84020750/1854-06-10/ed-1/?sp=3&q=mulatto+mulattoes+REWARD+reward+Runaway


it also challenges traditional text as the only source 
for critical analysis. Students will also apply 
theoretical framing from the work of Baker-Bell 
and Porcher.  
 
Personally, socially, or emotionally, students will 
benefit from this unit because it centers Blackness 
through creativity by way of music lyrics, disruption 
of historical perceptions of Blackness, and 
encourages uplifting historically excluded voices. 
Essential Questions 
The question(s) that will guide us throughout this 
unit are: 
How do different texts treat the same idea? 
How do we disrupt and challenge traditional 
methods of literary analysis, grammar, and 
interpretation? 
Texts 
Primary Texts 
Porcher, K. (2021). Don’t talk about it, be about it: 
Centering Blackness in a grammar and language 
English education course.  
Baker-Bell, A. (2020). Scoff no more. In Linguistic 
justice: Black language, literacy, identity, and 
pedagogy (pp. 63–81). Routledge. 
 
 
Supplementary Texts 
Fugitive Ads  
Ad 2  
Ad 3  
Song lyrics from Whodini, NWA, and KRS-One 
Lesson 
Community building led by a student 



In line with the readings, students will think about 
ways to disrupt traditional methods and think 
about how they might use something like “Vocab 
Bars” to engage students in content-specific or 
text-specific vocabulary. What traditions might this 
disrupt? How might it be supportive of student 
understanding of vocabulary or important terms? 
Clapback groups share out about the two readings 
Together we will look at the definition of Fugitive 
and the etymology. I will also show students the 
definition of fugitivity from Gross-Wyrtzen and 
Moulton. Students will be asked what it might 
mean to create fugitive classroom spaces and how 
that might differ from the original definition vs. the 
(2023). Students should share connects to authors. 
Students are encouraged to pull in their 
understandings of the readings to this 
conversation. 
As a class we will look at the three fugitive ads from 
the Library of Congress. Our focus will specifically 
be about the language used to describe each 
person. How is the language used impacting the 
way we might read each person? How is the 
description the same or different from the 
definitions we discussed? 💡→How could TCs have 
their HS students engage with this archival text? 
Students reread the ads and underline words or 
language that describe “capture”. They answer: 
What language would you like to disrupt? Why?  
Look at one of three song lyrics (Fugitive by 
Whodini; 100 Miles and Runnin' by N.W.A, and 
Sound of da Police by KRS-One) and create a table 
identifying the language of escape, compare the 
lyrics to the archival ad, and understand how 



language is used to describe the idea of “fugitivity”. 
Think about the impact of literary perspective and 
compare what each text emphasizes and what 
each text leaves out. Check out this example. 
Based on Porcher (2021), how does “centering 
Blackness” change the way we “read” the person in 
the archival ad versus the person described in the 
song? 
Students will move into their Clapback groups. 
Together, they will pick 3-5 songs that analyze and 
disrupt the language found in the Library of 
Congress Fugitive Slave Ads. Students will also 
create an album cover via a poster or online.  
Directions 
Learning Pursuits 
Centering Black creativity (vocab bars, AAVE, lyrics) 
Engaging in criticality by going beyond reading the 
ads and unpacking the structures that frame them 
that way and ways to disrupt.  
Synthesize multiple “texts” and do comparative 
literary analysis 
 
 
Presentation of Learning  
Summative Assessments 
I will assess students’ progress toward mastery of 
learning targets through the use of:  
The Fugitive frequency and remixed album cover. 
Both allow for the concept of disruption to the 
traditional, historical, or canon to become tangible 
applications. 
 
 
 



Student Work:  ●​ Spring 2026 

Images:  ●​ Add 2-3 images from the archive that align 
with your lesson.  

●​ Fugitive Ads; Ad 2; Ad 3  
 
 
 
 
 
 
Unit Plan Template Adaptation from Lit C.I.R.C.L.E. - Curriculum for the Inclusion and Representation of Communities of Color in Literacy Education 
 

Objective  
&  

Rationale 

The purpose of this lesson is to explore the historical use of the term fugitive and modern/disruptive uses. The goal is to teach 
candidates the power of disrupting traditional literary analysis. 
 
Academically, students will benefit from this unit because it will support archival literacy and comparative analysis skills. By 
incorporating lyrics, it also challenges traditional text as the only source for critical analysis. Students will also apply theoretical 
framing from the work of Baker-Bell and Porcher.  
 
Personally, socially, or emotionally, students will benefit from this unit because it centers Blackness through creativity by way of 
music lyrics, disruption of historical perceptions of Blackness, and encourages uplifting historically excluded voices. 

Essential 
Questions 

The question(s) that will guide us throughout this unit are: 
1.​ How do different texts treat the same idea? 
2.​ How do we disrupt and challenge traditional methods of literary analysis, grammar, and interpretation? 

Texts 
Primary Texts 

1.​ Porcher, K. (2021). Don’t talk about it, be about it: 
Centering Blackness in a grammar and language 
English education course.  

Supplementary Texts 
1.​ Fugitive Ads  
2.​ Ad 2  
3.​ Ad 3  

https://guides.loc.gov/chronicling-america-fugitive-slave-ads
https://www.loc.gov/resource/sn83030483/1792-06-30/ed-1/?sp=1&q=AWAY+away+Negro+NEGRO+Reward+reward+RUN&r=-0.06,0.337,0.669,0.405,0
https://www.loc.gov/resource/sn84020750/1854-06-10/ed-1/?sp=3&q=mulatto+mulattoes+REWARD+reward+Runaway
https://guides.loc.gov/chronicling-america-fugitive-slave-ads
https://www.loc.gov/resource/sn83030483/1792-06-30/ed-1/?sp=1&q=AWAY+away+Negro+NEGRO+Reward+reward+RUN&r=-0.06,0.337,0.669,0.405,0
https://www.loc.gov/resource/sn84020750/1854-06-10/ed-1/?sp=3&q=mulatto+mulattoes+REWARD+reward+Runaway


2.​ Baker-Bell, A. (2020). Scoff no more. In Linguistic 
justice: Black language, literacy, identity, and 
pedagogy (pp. 63–81). Routledge. 
 

4.​ Song lyrics from Whodini, NWA, and KRS-One 

Lesson 

1.​ Community building led by a student 
2.​ In line with the readings, students will think about ways to disrupt traditional methods and think about how they might use 

something like “Vocab Bars” to engage students in content-specific or text-specific vocabulary. What traditions might this 
disrupt? How might it be supportive of student understanding of vocabulary or important terms? 

3.​ Clapback groups share out about the two readings 
4.​ Together we will look at the definition of Fugitive and the etymology. I will also show students the definition of 

fugitivity from Gross-Wyrtzen and Moulton. Students will be asked what it might mean to create fugitive classroom 
spaces and how that might differ from the original definition vs. the (2023). Students should share connects to 
authors. Students are encouraged to pull in their understandings of the readings to this conversation. 

5.​ As a class we will look at the three fugitive ads from the Library of Congress. Our focus will specifically be about the 
language used to describe each person. How is the language used impacting the way we might read each person? How is 
the description the same or different from the definitions we discussed? 💡→How could TCs have their HS students engage with 
this archival text? 

6.​ Students reread the ads and underline words or language that describe “capture”. They answer: What language would you 
like to disrupt? Why?  

7.​ Look at one of three song lyrics (Fugitive by Whodini; 100 Miles and Runnin' by N.W.A, and Sound of da Police by 
KRS-One) and create a table identifying the language of escape, compare the lyrics to the archival ad, and understand how 
language is used to describe the idea of “fugitivity”. Think about the impact of literary perspective and compare what each 
text emphasizes and what each text leaves out. Check out this example. 

8.​ Based on Porcher (2021), how does “centering Blackness” change the way we “read” the person in the archival ad versus 
the person described in the song? 

9.​ Students will move into their Clapback groups. Together, they will pick 3-5 songs that analyze and disrupt the language 
found in the Library of Congress Fugitive Slave Ads. Students will also create an album cover via a poster or online.  

10.​Directions 

Learning 
Pursuits 

❏​ Centering Black creativity (vocab bars, AAVE, lyrics) 
❏​ Engaging in criticality by going beyond reading the ads and unpacking the structures that frame them that way and ways to disrupt.  
❏​ Synthesize multiple “texts” and do comparative literary analysis 

https://www.youtube.com/shorts/VW8rdSy33c0
https://docs.google.com/document/d/1sWIoHPgVB8of2-gw4ylVif4uySdeIdf6bPVmY5g5CE4/edit?tab=t.maj1l0rago1k
https://docs.google.com/document/d/1sWIoHPgVB8of2-gw4ylVif4uySdeIdf6bPVmY5g5CE4/edit?usp=sharing


 

Presentation of 
Learning  

Summative Assessments 
I will assess students’ progress toward mastery of learning targets through the use of:  

●​ The Fugitive frequency and remixed album cover. Both allow for the concept of disruption to the traditional, historical, or canon to 
become tangible applications. 

 
 


